Rubric of Criteria for Virtual Museum

Capstone
4 [Exceptional]

Milestones
3 [Satisfactory]

2 [Underdeveloped]

Benchmark
1 [Limited]

Intellectual and Practical Skills
Information Literacy

Effectively defines the scope of the research
question or thesis. Effectively determines key
concepts. Types of information (sources)
selected directly relate to concepts or answer
research question.

Defines the scope of the research question or thesis
completely. Can determine key concepts. Types of
information (sources) selected relate to concepts or
answer research question.

Defines the scope of the research question or
thesis incompletely (parts are missing, remains
too broad or too narrow, etc.). Can determine
key concepts. Types of information (sources)
selected partially relate to concepts or answer
research question.

Has difficulty defining the scope of the
research question or thesis. Has difficulty
determining key concepts. Types of
information (sources) selected do not relate
to concepts or answer research question.

Thoroughly (systematically and methodically)
analyzes own and others' assumptions and
carefully evaluates the relevance of contexts
when presenting a position.

Identifies own and others' assumptions and several
relevant contexts when presenting a position.

Questions some assumptions. Identifies
several relevant contexts when presenting a
position. May be more aware of others'
assumptions than one's own (or vice versa).

Shows an emerging awareness of present
assumptions (sometimes labels assertions as
assumptions). Begins to identify some
contexts when presenting a position.

Use Information Effectively to Communicates, organizes and synthesizes
Accomplish a Specific Purpose information from sources to fully achieve a
specific purpose, with clarity and depth

Communicates, organizes and synthesizes
information from sources. Intended purpose is
achieved.

Communicates and organizes information
from sources. The information is not yet
synthesized, so the intended purpose is not
fully achieved.

Communicates information from sources.
The information is fragmented and/or used
inappropriately (misquoted, taken out of
context, or incorrectly paraphrased, etc.), so
the intended purpose is not achieved.

Access and Use Information
Ethically and Legally

Students use correctly all of the following
information use strategies (use of citations and
references; choice of paraphrasing, summary,
or quoting; using information in ways that are
true to original context; distinguishing
between common knowledge and ideas
requiring attribution) and demonstrate a full
understanding of the ethical and legal
restrictions on the use of published,
confidential, and/or proprietary information.

Students use correctly three of the following
information use strategies (use of citations and
references; choice of paraphrasing, summary, or
quoting; using information in ways that are true to
original context; distinguishing between common
knowledge and ideas requiring attribution) and
demonstrates a full understanding of the ethical and
legal restrictions on the use of published,
confidential, and/or proprietary information.

Students use correctly two of the following
information use strategies (use of citations and
references; choice of paraphrasing, summary,
or quoting; using information in ways that are
true to original context; distinguishing
between common knowledge and ideas
requiring attribution) and demonstrates a full
understanding of the ethical and legal
restrictions on the use of published,
confidential, and/or proprietary information.

Students use correctly one of the following
information use strategies (use of citations
and references; choice of paraphrasing,
summary, or quoting; using information in
ways that are true to original context;
distinguishing between common knowledge
and ideas requiring attribution) and
demonstrates a full understanding of the
ethical and legal restrictions on the use of
published, confidential, and/or proprietary
information.

Explanation of issues

Issue/problem to be considered critically is
stated clearly and described comprehensively,
delivering all relevant information necessary
for full understanding.

Issue/problem to be considered critically is stated,
described, and clarified so that understanding is not
seriously impeded by omissions.

Issue/problem to be considered critically is
Issue/problem to be considered critically is
stated but description leaves some terms
stated without clarification or description.
undefined, ambiguities unexplored, boundaries
undetermined, and/or backgrounds unknown.

Evidence: Selecting and using
information to investigate a
point of view or conclusion

Information is taken from source(s) with
enough interpretation/evaluation to develop a
comprehensive analysis or synthesis.
Viewpoints of experts are questioned
thoroughly.

Information is taken from source(s) with enough
interpretation/evaluation to develop a coherent
analysis or synthesis.
Viewpoints of experts are subject to questioning.

Information is taken from source(s) with some
interpretation/evaluation, but not enough to
develop a coherent analysis or synthesis.
Viewpoints of experts are taken as mostly fact,
with little questioning.

Information is taken from source(s) without
any interpretation/evaluation.
Viewpoints of experts are taken as fact,
without question.

Identifies own and others' assumptions and several
relevant contexts when presenting a position.

Questions some assumptions. Identifies
several relevant contexts when presenting a
position. May be more aware of others'
assumptions than one's own (or vice versa).

Shows an emerging awareness of present
assumptions (sometimes labels assertions as
assumptions). Begins to identify some
contexts when presenting a position.

Determine the Extent of
Information Needed

Evaluate Information and its
Sources Critically

Critical Thinking

Critical Thinking: Influence of Thoroughly (systematically and methodically)
context and assumptions
analyzes own and others' assumptions and
carefully evaluates the relevance of contexts
when presenting a position.

Oral and Written
Communication

Student's position (perspective, Specific position (perspective,
thesis/hypothesis)
thesis/hypothesis) is imaginative, taking into
account the complexities of an issue.
Limits of position are acknowledged and
others' points of view are synthesized within
position (perspective, thesis/hypothesis).

Specific position (perspective, thesis/hypothesis)
takes into account the complexities of an issue.
Others' points of view are acknowledged within
position (perspective, thesis/hypothesis).

Specific position (perspective,
thesis/hypothesis) acknowledges different
sides of an issue.

Specific position (perspective,
thesis/hypothesis) is stated, but is simplistic
and obvious.

Conclusions and related
outcomes (implications and
consequences)

Conclusions and related outcomes
(consequences and implications) are logical
and reflect student’s informed evaluation and
ability to place evidence and perspectives
discussed in priority order.

Conclusion is logically tied to a range of
information, including opposing viewpoints; related
outcomes (consequences and implications) are
identified clearly.

Conclusion is logically tied to information
(because information is chosen to fit the
desired conclusion); some related outcomes
(consequences and implications) are identified
clearly.

Conclusion is inconsistently tied to some of
the information discussed; related outcomes
(consequences and implications) are
oversimplified.

Organization

Organizational pattern (specific introduction
and conclusion, sequenced material within the
body, and transitions) is clearly and
consistently observable, and is skillful and
makes the content of the presentation
cohesive.

Organizational pattern (specific introduction and
conclusion, sequenced material within the body, and
transitions) is clearly and consistently observable
within the presentation.

Organizational pattern (specific introduction
and conclusion, sequenced material within the
body, and transitions) is intermittently
observable within the presentation.

Organizational pattern (specific introduction
and conclusion, sequenced material within the
body, and transitions) is not observable
within the presentation.

Language

Language choices are imaginative, memorable, Language choices are thoughtful and generally
and compelling, and enhance the effectiveness support the effectiveness of the presentation.
of the presentation. Language in presentation Language in presentation is appropriate to audience.
is appropriate to audience.

Language choices are mundane and
commonplace and partially support the
effectiveness of the presentation. Language in
presentation is appropriate to audience.

Language choices are unclear and minimally
support the effectiveness of the presentation.
Language in presentation is not appropriate
to audience.

Communication: Delivery

Delivery techniques (posture, gesture, eye
contact, and vocal expressiveness) make the
presentation compelling, and speaker appears
polished and confident.

Delivery techniques (posture, gesture, eye contact,
and vocal expressiveness) make the presentation
interesting, and speaker appears comfortable.

Delivery techniques (posture, gesture, eye
contact, and vocal expressiveness) make the
presentation understandable, and speaker
appears tentative.

Delivery techniques (posture, gesture, eye
contact, and vocal expressiveness) detract
from the understandability of the
presentation, and speaker is uncomfortable.

Supporting Material

A variety of types of supporting materials
(explanations, examples, illustrations, statistics,
analogies, quotations from relevant
authorities) make appropriate reference to
information or analysis that significantly
supports the presentation or establishes the
presenter's credibility/authority on the topic.

Supporting materials (explanations, examples,
illustrations, statistics, analogies, quotations from
relevant authorities) make appropriate reference to
information or analysis that generally supports the
presentation or establishes the presenter's
credibility/authority on the topic.

Supporting materials (explanations, examples,
illustrations, statistics, analogies, quotations
from relevant authorities) make appropriate
reference to information or analysis that
partially supports the presentation or
establishes the presenter's credibility/authority
on the topic.

Insufficient supporting materials
(explanations, examples, illustrations,
statistics, analogies, quotations from relevant
authorities) make reference to information or
analysis that minimally supports the
presentation or establishes the presenter's
credibility/authority on the topic.

Central Message

Central message is compelling (precisely
Central message is clear and consistent with the
stated, appropriately repeated, memorable, and supporting material.
strongly supported.)

Central message is basically understandable
but is not often repeated and is not
memorable.

Central message can be deduced, but is not
explicitly stated in the presentation.

Demonstrates partial understanding of the
complexity of elements important to members
of another culture in relation to its history,
values, politics, communication styles,
economy, or beliefs and practices.

Demonstrates surface understanding of the
complexity of elements important to
members of another culture in relation to its
history, values, politics, communication styles,
economy, or beliefs and practices.

Personal and Social Responsibility
Intercultural
Knowledge and
Competence

Knowledge
Kn of cultural worldview
frameworks

Demonstrates sophisticated understanding of
the complexity of elements important to
members of another culture in relation to its
history, values, politics, communication styles,
economy, or beliefs and practices.

Demonstrates adequate understanding of the
complexity of elements important to members of
another culture in relation to its history, values,
politics, communication styles, economy, or beliefs
and practices.
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